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RESUMEN (ENGLISH)  
The flipped classroom model has gained popularity in education recently. In this model of learning, the students

learn materials (e.g., by watching lectures through video) at home, and then they learn more actively in the school

classroom. Although flipped classroom model has been popular, the implementation of flipped classroom in an

English as a Foreign Language (EFL) context has not been widely published. This article reports results of research

examining students' perceptions on the implementation of the flipped classroom model. It involved 30 senior high

school students who joined a writing class using flippled classroom model. Data were collected by using

questionnaires, immediate interview and observations. The results of the research showed that the students found

the activities applied in the flipped classroom model helped them write better. The videos they watched as well as

teacher and peer feedback in their writing process improved their writing ability. This study also presented some

caveats for teachers when they intend to flip the class.  
 
TEXTO COMPLETO 
Headnote 

Abstract-The flipped classroom model has gained popularity in education recently. In this model of learning, the

students learn materials (e.g., by watching lectures through video) at home, and then they learn more actively in

the school classroom. Although flipped classroom model has been popular, the implementation of flipped

classroom in an English as a Foreign Language (EFL) context has not been widely published. This article reports

results of research examining students' perceptions on the implementation of the flipped classroom model. It

involved 30 senior high school students who joined a writing class using flippled classroom model. Data were

collected by using questionnaires, immediate interview and observations. The results of the research showed that

the students found the activities applied in the flipped classroom model helped them write better. The videos they

watched as well as teacher and peer feedback in their writing process improved their writing ability. This study

also presented some caveats for teachers when they intend to flip the class. 

Index Terms-flipped classroom model, EFL students' perception, writing attitudes 

I. Introduction 

Due to the needs to facilitate 21st century learning in which technology becomes the core educational tool, flipped

classroom model is increasing in its popularity (Brinkley, 2012). In the 21st century learning students tend to study

by searching the knowledge from various sources, particularly the Internet. Along the lines of the 21st leaners'

characteristics (e.g., critical thinkers and technologically literate learners) and what is considered as a current

teaching trend among non-English as a Foreign Language (EFL) context, flipped classroom has been considered

effective to facilitate 21st century learning. In a flipped classroom, technology is used to extend content delivery

beyond the scheduled class. It incorporates 60% in-class learning and 40% online self-learning (conducted at

home). Students' selflearning is purposively done to introduce new materials through video lectures and online

readings. Furthermore, the self-learning is completed prior to the in-class learning. Meanwhile, the in-class time is
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used for assimilating knowledge through discussions, tasks, and group works. Therefore, students have more

opportunities to interact with their teacher as well as peers. The flipped classroom model replaces teacher-

centered teaching to an active learning engagement where the students-centered takes place. 

There have been an overwhelming number of studies revealing the effectiveness of the flipped classroom model

(e.g., Cole &Kritzer 2009; Demski, 2013; Gannod, Burge, &Helmick, 2008; Lage, Platt, &Treglia, 2000; Slezak, 2014).

In Indonesian context, however, only few studies have been conducted on the implementation of the flipped

classroom model (e.g., Agustina, 2015; Murtiyasa, Esti, &Ulfa, 2015; Syafitri, 2014a, 2014b). Murtiyasa et al.'s

(2015) study is concerned with Mathematics teaching. Meanwhile, Agustina's (2015) study investigated the

effectiveness of the flipped classroom model in teaching story telling and Syafitri's (2014a, 2014b) work examined

the effectiveness of the teaching of reading using flipped model. Those studies focused on the effectiveness of

the implementation of the flipped classroom model. However, studies on the students' perceptions toward the

implementation of the flipped classroom have not been conducted. 

In Indonesia, the flipped classroom model is considered as a new teaching model. It is, then, crucial to identify how

students feel about and perceive a new teaching model used because students' own judgments on what they were

experiencing enable them to recognize the ease of use and perceived of the benefits. As result, there will be a

change in their attitudes, which will affect their willingness to study using that model. Therefore, this study

focuses on the use of the flipped classroom model in an EFL writing class by investigating students' perceptions

toward the use of the flipped classroom model. 

II. Literature Review 

The flipped classroom model refers to a form of teaching and learning process, in which students attend not only

for in-class activities but they also manage their online self-learning. By combining the two classes, at home, the

students can learn by themselves, and at school, they can be assisted by their teacher and can collaborate with

their peers. With regard to writing activities in particular, the regular classes tend to be silent. All students listen to

their teacher's explanation on the writing materials. It is then continued by a silent period of writing process. In

contrast, in the flipped classroom model, students watch video lectures and learn other materials at home, and

then they actively participate in in-class learning (Arnold-Garza, 2014; Herreid &Schiller, 2013; Snowden, 2012). 

A further explanation about the flipped classroom model is given by Bishop and Verleger (2013). They describe the

flipped classroom model as an educational technique consisting of two parts: interactive group learning activities

inside the classroom, and direct computer-based individual instruction outside the classroom. For the computer-

based instruction in a flipped teaching strategy, videos or readings are used. Furthermore, to make sure that

students have watched the videos or completed the reading at home, students are required to respond to reading

questions as well as quizzes to report their learning progress (Houston, 2012). 

According to constructivist learning theory, students learn much by doing, discovering, exploring, and trying out

new ideas (Clarke, 2008). Therefore, the best way to test a teaching model is by studying the students' learning.

The students must firstly experience the model, then describe their perceptions of the implementation of the

teaching model. In proportion to that theory, a previous study which revealed the effectiveness of the

implementation of the flipped classroom model in the teaching of EFL writing has been done (Afrilyasanti,

Cahyono, &Astuti, 2016). In the aforementioned study conducted by Afrilyasanti et al. (2016), the students have

experienced the teaching of writing using the flipped classroom model. Hence, in conjunction to the students'

learning experience in a flipped class, a study revealing on their perceptions toward the implementation of the

flipped classroom model is conducted. 

Studies investigating students' perception on the implementation of the flipped classroom model generally show

positive reports. A study conducted by Herreid and Schiller (2013) for example, indicates that students have a

positive association with flipped instruction. Similarly, Ruddick (2012) assuredly adds that students perceived the

flipped instruction as a better or more efficient method of teaching. It also improves students' behavior (Chester,

Buntine, Hammond, &Atkinson, 2011). 

Probing more on the activities in the flipped classroom model, Grami (2012) and Vurdien (2011) confidently
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disclose that students showed positive attitudes towards peer feedback. The students enjoy commenting and

receiving comments in both, in-class and online class. Additionally, students' positive perception on the activities

within the flipped classroom model has been well documented by Musib (2014) and Roach (2014). The students

admitted that learning using the flipped classroom model enabled them to have more time to do activities in the

classroom. 

Conversely, there are some mismatches as well as negative perceptions about the implementation of the flipped

classroom model. For instance, a study conducted by Bishop and Verleger (2013) find that students tend to prefer

inperson lectures to video lectures, but at the same time, they prefer interactive classroom activities to lectures.

Parallel to the aforementioned study, Webb, Doman, and Pusey (2014) also come up with a mismatch perception

from the students toward the implementation of the flipped classroom model. The students perceive the

implementation of the flipped classroom model positively, however, several drawbacks were also noted. However,

the students were not satisfied with the teacher's roles within their flipped class. 

In order to address the gap identified in the introduction and literature review, this study purposes to explore the

students' perceptions toward the implementation of the flipped classroom model. The research questions are

formulated as follows: 

1. How do students perceive the meaningfulness of writing activities employed in the flipped classroom model? 

2. How do students perceive their writing competence after following the flipped classroom model? 

III. Research Method 

The data for this study were collected from 30 senior high school students who took writing class conducted by

using the flipped classroom model. The students were required not only to join the in-class activities, but also to

get involved in online self-learning activities by watching video lectures and reading online materials. As the aim of

the study was to investigate how students perceive the implementation of flipped classroom model for their

learning of writing, the students were given a questionnaire eliciting their perception toward the implementation of

the flipped classroom model. This is because it is important for the students to make their own judgments of what

they experienced from the flipped classroom model. 

The questionnaire was developed to investigate the students' perception on the implementation of the flipped

classroom model by using Likert-scale response choices (Bertram, 2007; Johns, 2010; Vagias, 2006). A 5-point

Likert scale that ranges from "strongly agree" to "strongly disagree" was applied. Each of the scales has a different

value, namely 5 for "strongly agree," 4 for "agree," 3 for "neither agree nor disagree," 2 for "disagree," and 1 for

"strongly disagree." However, the questionnaire distributed to the students used the reversed order of the values.

In order to answer the research questions, 10 questionnaire items were included and the items were based on

Yujing's (2015) questionnaire items with some modification. Yujing's questionnaire items were grouped into three

aspects which are meaningfulness, impacts, and competence. However, for this research only two aspects were

used: meaningfulness of the writing activities (Items 1-5) and writing competence (Items 6-10). The questionnaire

for this research is shown in the Appendix. 

Subsequent to the questionnaire, an immediate interview was also conducted in order to clarify the students'

answer toward the results of their questionnaire. It is important in helping researchers clarify and validate the

conclusions about the data in the study. Furthermore, the interview is vital for uncovering the students' own

statements beyond the unyielding statements given in the questionnaire, the reasons for agreeing or disagreeing

the certain statements, and students' explanation toward their conflicting choices. The interview was unguided;

there was no set list of questions prepared. It was immediately given subsequent to the questionnaire based on

the students' answer to the questionnaire. 

In order to enrich the data, an observation toward the students' attitudes during the implementation of the flipped

classroom model was also done. The observation focused on the students' participations within in-class and

online selflearning activities. Students' participation within their in-class activities was observed directly from their

willingness to join the discussion, work collaboratively with others, and finish the tasks given. Meanwhile,

students' participation within their online self-learning activities was observed from the report on the students'
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activity completion as well as activeness in online discussion. 

In the presentation of the results of the study, the results of the interview as well as observation will be mentioned

necessarily along with the result of analysis of the relevant questionnaire items. 

IV. Results 

The results of the research are presented on the basis of the two research questions. The first research question

concerned with the students' perception on the meaningfulness of the implementation of the flipped classroom

model, while the second one dealt with the students' perception of the writing competence as the result of their

participa tion in the flipped classroom model. 

A. Meaningfulness 

The data about the students' perceptions on the meaningfulness of the implementation of the flipped classroom

model were mainly obtained from the results of the students' questionnaire after the implementation of the flipped

classroom model. There were five statements used as the pointers to examine students' perception on the

meaningfulness of the flipped classroom model. Those five statements pinpoint students' perceptions about

whether or not the activities employed in the flipped classroom model were beneficial for their learning of writing.

The results of the students' responses on the questionnaires given are presented in the Table 1. 

As depicted in Table 1, it can be explained that for the first statement, the students agreed that the work they did

for English writing class was valuable for them. The students' response to the activities in flipped classroom model

is generally positive. The results of the observation confirmed that the students were actively engaged within in-

class activities. 

For the second statement, the students disagreed that the work they did in English writing class is a waste of time.

When an immediate interview was done, however, it was surprising to find out a conflicting answer from a male

student in the class. He said, "I did not have any time to watch the video." He did not see any significance to finish

the work that he was supposed to do. This certainly challenged teachers to creatively find engaging activities

which encourage students' positive responses toward the implementation. 

For the third statement, it was found out that the students agreed that the activities during the writing class

improved their understanding of the key concept. The students felt that classroom discussions as well as

collaborative works within the in-class learning helped them to understand the materials better. The students

considered the writing class, which is meant in the third statement, as the in-class learning. Meanwhile, the writing

class here is meant to be the flipped class. Therefore, the result for the third statement was in contrast to the

result of an immediate interview dealing with the second statement. As it was confirmed by the results of the

immediate interview as well as the observation, not all students did the whole activities employed in their flipped

classes. Yet, from the observation it was revealed that the students who industriously did the whole activities in

both, in-class and online self-learning activities, earned better score than those who were not actively involved in

the whole activities within in-class and online self-learning activities (See Afrilyasanti et al., 2016 for the results of

the students' learning achievement in the form of score improvement). It was indicated that the students who

conducted self-learning by watching the video lectures prior to the in-class writing activities essentially improved

their understanding of the key concept compare to those who did not watch the video lectures. 

Furthermore, students' responses to the fourth statement revealed that they neither agreed nor disagreed that

viewing video lectures and reading the materials in online self-learning prepared them for the in-class activities.

The results of the observation on the online self-learning activities showed that some students did not watch the

video. When the students were asked for their reasons for not watching the videos, they admitted that they did not

fully appreciate the importance of watching. Besides, it was discovered that they would wait for the teacher's short

explanation prior to the writing task in their in-class activities. 

At last, students' responses to the fifth showed disagreement. This is in contrast to their response toward the

fourth statement. They admitted the significance of viewing the video lectures yet, in fact, not all of the students

watched the video. 

In order to enrich the results of the questionnaire, immediate interview was then conducted. From the interview, it
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was found out that there were some problems, which included technical problems dealing with the facilities,

access to the Internet, and excessive learning load. Some of the responses regarding the problems are presented

as follows (with the original expressions in Indonesian): 

•Saving the Internet quota (Bagaimana menghemat quota Internet) 

•In the class session, the teacher will explain the material again (Di ketas Guru akan menjelaskan lagi materinya.) 

•My data packet is not sufficient (Paket data saya tidak mencukupi.) 

•There are so many things to do. Besides, I still have to finish more homework from other teachers (Terlalu banyak

tugas; Belum lagi pekerjaan rumah dari guru-guru lain.) 

Thus, the analysis of the students' responses revealed that they have positive perceptions toward the

meaningfulness of the implementation of the flipped classroom model. However, students had disagreement on

the meaningfulness of watching the video lectures as part of the online self-learning. 

B. Competence 

The other five statements of the questionnaire given to the students were about the students' perceptions on their

writing competence as the result of the implementation of the flipped classroom model. The results of the

students' responses are presented in Table 2. 

The Table shows that with regard to the sixth statement, the students agreed that they could do well in their

English writing class. It was affirmed by the results of the observation on the students' active engagement in

writing in the inclass activities. However, they disagreed that they were confident about their ability to address the

topic (narrative text) on the final exam (Statement 7). Although they thought they could do well in their writing

class, they were still not sure with their performance in their final exam. In order to clarify the students' responses

toward this statement, an immediate interview was conducted. Furthermore, responses were favorable regarding

to the eighth statement. It was found out that the students agreed that peers' editing and teacher's feedback

helped them improve their writing. They considered that giving and accepting feedback from their peers were okay.

The interview revealed that the students felt positive toward their writing in the in-class activities as they had

peer's editing and teacher's feedback. Meanwhile, for the final exam, they would not have any chance to have proof

reading and peer editing process. 

Meanwhile, students' responses to the ninth statement revealed that they neither agreed nor disagreed that they

could easily understand their teacher's instant explanation. For this reason, some students preferred coming to the

class without any preparation; for example, without watching the video lectures or reading the materials. For the

last statement, the students disagreed that they could do well in English writing class. An immediate interview

showed that the students were not actively engaged in their online self-learning activities; that was why they were

not fully prepared with the materials. In summary, the students perceived that the flipped classroom model was

beneficial for the improvement of their writing competence. They felt that the peers' editing and teacher's feedback

helped them improve their writing competence regardless of the fact that they disagreed regarding the importance

of video lectures. 

V. Discussions 

This study aimed to answer questions on: 1) how students perceive the meaningfulness of writing activities

employed in the flipped classroom model, and 2) how students perceive their writing competence after following

the flipped classroom model. Each research question is discussed below. 

A. Students ' Perception toward the Meaningfulness of Writing Activities Employed in the Flipped Classroom Model 

Students' perception toward a new teaching model applied influences their learning outcomes. Therefore,

investigating how they perceive the work they do for their English writing class is crucial. Students' responses to

the first and second statements of the questionnaire indicated a positive result. They considered that the activities

included in their flipped classes were valuable for them and not a waste of time. This is a good starting point as

the students' perception on the usefulness is related to the learning behavior, which in turn influences their

learning outcomes (Davis, 1989). In line with this, students agreed that the activities during the writing class

improved their understanding of the key concept. Flipped classroom model provides students abundant time for
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collaborative works (with both the teacher and peers). The students' engagement in collaborative works helps and

elevates their writing ability. By being engaged in the activities (i.e. doing, discovering, exploring, and trying out

new ideas), students learn and understand more (Clarke, 2008). 

Besides, the students' acknowledgment that they preferred just listening to the teacher's instant explanation in

class to watching video lectures prior to the class indicated that the teacher must not repeat the explanation given

through the online class as well as the video lectures within the in-class activities. As a substitute, the classroom

section must be used for checking the students' understanding on their own learning and finishing the tasks. 

In short, the results of the studies showed that in general the students perceived that the flipped classroom model

was meaningful. However, there were several drawbacks that are worth mentioning. One of the problems was

revealed from the students' responses to fourth statements in which not all of the students agreed that viewing

video lectures and reading the materials in online self-learning prepared them for the class activity. This was also

affirmed by the results of the observation on the students' activeness in online self-learning as well as their

responses to an immediate interview asking for their reasons for not watching the video lectures. This finding is

contradictory to the reports of some previous studies (Lage, Platt, &Treglia, 2000; Wang &Zhang, 2013; Webb,

Doman, &Pusey, 2014) showing that in the end of the implementation, the students prefer watching video lecturer

at home as part of their online self-learning. 

A possible interpretation for the different results in the students' perception with regard to the use of video

lectures, it would be necessary to help students to get accustomed to the online materials given prior to the class.

In addition, the students' age might also influence their readiness in attending the flipped classroom model. The

previous studies (e.g., Arnold-Garza, 2014; Bishop &Verleger, 2013; Fulton, 2012; Huba &Freed, 2000; Ling, 2015;

Snowden, 2012) revealed students' more positive perception as they were conducted in the university level.

Therefore, it is not so surprising that the students in this study, which are high school students, could not fully

participate in the video viewing. 

Meanwhile, the result of the immediate interview, which disclosed the students' reasons for not finishing their

online activities, is supportive to Nielsen's (2011) in which students can be unmotivated to do homework. The

tasks, such as watching videos, were firstly perceived as more homework by the students because they were not

used to a new kind of learning environment (Wang &Zhang, 2013). Besides, the students had so many tasks to

complete, not only for the English subject but also other subjects. Hence, prioritization was necessary. It was

observed that the students felt that the course workload was excessive; they had to watch some video lectures,

read online materials as well as do some quizzes. Therefore, they simply chose doing one or more tasks as a way

of cutting back. The rationale behind this was that disregarding one or two tasks would have little impact on their

grades. For this reason, there was a small number of the students who preferred having a typical lecture

classroom instructions to watching video lectures. 

An important finding was that some students felt that classroom lecture is still preferable than the video lectures

as it is easier for them to get distracted while watching the video lectures. Therefore, they were unmotivated to

watch. Furthermore, the lacking of facilities to support the online self-learning can be inferred that parents seemed

to be uninterested in accepting responsibility for flipped class facilities. Even though, ideally, parents, teacher, and

students must work together by the mean of technology in order to attain a success in the implementation of the

flipped classroom model. We propose the relation as depicted in Figure 1 to show the roles of three components

involved in the implementation of the flipped classroom model. 

In general, the students admitted that learning writing using flipped classroom model was meaningful for them.

However, better facilities as well as parents' supports are needed in order to have all of the students actively

participate in all the outside the classroom activities (watching the video lectures, reading the online materials, and

finish the online quizzes). The strong dependence on technology in completing the task (watching video), made

some students unable to complete it. Many students in underprivileged communities did not have enough access

to technology at home. Besides, teacher must not repeat the explanation given through the online class as well as

video lectures within the classroom section, as a substitute, the classroom section must be used for checking the
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students' understanding on their own learning and finishing the tasks. Therefore, there is an urgency for the

students to watch the videos and read the materials prior to the class session. 

B. Students ' Perception toward the Benefits of Flipped Classroom Model on Their Writing Competence 

Students perceived the flipped classroom model is beneficial for the improvement of their writing competence.

They agreed that they could do well in their English writing class. This happens as in flipped classroom model,

students are assisted during their three writing stages (pre-, during, and post-writing stages). In the flipped

classroom model, students have more time to do activities in the classroom as the lecture has been done through

the videos that must be watch prior to the class (Musib, 2014; Roach, 2014). In addition, by having video lectures,

teacher's instruction in the class becomes lesser and more communicative activities are created. 

Furthermore, the students' positive perception toward the implementation of the flipped classroom model was also

proven by their positive response on the eight statements that peers' editing and teacher's feedback helped them

to improve their writing. They felt positive in giving and accepting feedback from their peers. This finding positively

confirms Grami's (2012) and Vurdien's (2011) work that students showed positive attitudes towards peers'

feedback. The students found content related feedback from their teacher and peers helped them to write an

appropriate story based on the given topic. On the other hand, they expected to receive feedback on their dictions

and grammar; spelling, and sentence structure the most. By having peer checking and editing prior to the along

with the writing process, students felt more confidence toward their writing product. 

The teacher's as well as peers' feedacback helps during the writing process. However, the feedback made the

students less confident about their ability to address the topic (narrative text) on the final exam. As it was stated

on their response toward the seventh statement, the students felt unconfident on the final exam as in the exam

they would not have any help during the writing stage. Therefore, the teacher must also help students to be able to

check their own work and get accustomed to self-editing process prior to submit or publish their work. 

Further important interpretation made was about students' lacking of preparation prior to their in-class activities.

Not all of the students came to the class well prepared. They seemed to prefer listening to the teacher's instant

explanation within in-class time to watching the video lectures. The first analysis that can be made is that for

certain materials, which are considered thoughtful, such as grammatical rules, video lectures as well as online

reading; it seems to be more preferable if it is accompanied with a direct explanation. On the other hand, for

materials that are considered easy in which students have already owned sufficient prior knowledge, instant

explanation is considered adequately clear. As a result, some students preferred just come into the class without

any preparation; without watching the videos or reading the materials. Therefore, challenges, such as students'

inactive participation in online class and unwillingness to watch the videos prior to the class, must be anticipated.

For that reason, Gannod, Burge and Helmick (2007) utter that flipping was a viable option and that both could reap

the benefits of flipping. 

VI. Conclusions 

This study has reported the results of investigation on the students' perception toward the implementation of the

flipped classroom model. There were two areas that students have to perceive, namely: meaningfulness of the

implementation of the flipped classroom model, and the students' perception of their writing competence as the

results of the implementation. In general, the students perceived that the implementation of the flipped classroom

model was meaningful and they also perceived that their ability in writing improved as the results of the

implementation of the flipped classroom model. However, the session in the video lectures viewing should be

made more appealing by providing more interesting video materials which are not discussed again in the in-class

activities. By doing so it is expected that the students will be involved in their online self-learning more intensively.

Apart from the students' positive perception on the two areas of investigation, students' confidence in their

abilities in writing is promoted. This is important to encourage them for further learning. 

We propose some suggestions for the implementation of the flipped classroom model in the future. First, the

teacher must be ready with some preventive actions. Before implementing, the teacher must ensure that all of the

students understand the concept of the flipped classroom model and its procedures. Second, the teacher must
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also get enough support from the school as well as parents. The school must be ready with the facilities.

Meanwhile, parents must also be ready with the facilities for the students' online self-learning at home and assist

the students' learning difficulties. Finally, in the process of implementing, the teacher must constantly do

reflection and revision on the implementation. Meanwhile, after the process of implementing, evaluation must be

made in order to have a more successful implementation of the flipped classroom model. 
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Appendix 

Appendix. Questionnaire for Students 

PERCEPTION ON THE IMPLEMENTATION OF FLIPPED CLASSROOM MODEL 

This questionnaire aims to know students' perception on the implementation of flipped classroom model. It has

two parts: Meaningfulness and Competence. 

•Read the statements with responses varying from "strongly agree" (1), "agree" (2), "neither agree nor disagree" (3),

"disagree" (4), to "strongly disagree" (5). 

•Give your response by putting a tick (V) in the provided space. 
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