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The lesson experience from a formative and summative
perspective
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The end of the lesson

teacher can know what has been accomplished and what still needs to be accomplished.
This may mean adaptive assessment (the computer choosing the optimal set of items to
administer to each student), but the emphasis needs to be on the quality of interpretations
made from the assessments for this to have an effect on what the teacher and student do
nexe.

Our own system, as one example, was developed less as a repository of ‘tests’ and more
as a reporting engine — which made us concentrate on providing worthwhile and
dependable interpretations to teachers about who they taught well, what they taught well,
their strengths and weaknesses, their effects and progress, and what they could do next to
enhance levels of performance and progress (Hattie, 2009).

While these kinds of reporting engine are not inexpensive, schools need to make a
decision about the best reporting engine to use or whether to devise their own school
report about how successful teachers are teaching all students, both in terms of students’
progress and their levels of performance — with the proviso that the system needs to be
available during, and not only at the end of, instruction.

The notion suggested here is for a report for teachers (and students) to monitor a
teacher’s effect, progress, and success with each student — for example, by using data teams
to share interpretations across the school to ensure maximum effect. Unlike many more
public reports, the essence of the suggested reports relates to informing teachers’ overall

Judgements in a collaborative manner:if we cannot inform and enhance these Jjudgements,

we are missing the components that have a major effect on students — the teacher’s
expectations and notions of challenge and progress.

r Méonclusions

The lesson does not end when the bell goes! It ends when teachers interpret the evidence
of their impact on students during the lesson(s) relative to their intended learning intentions
and initial criteria of success — that is, when teachers review learning through the eyes of
their students. What was the impact, with whom, about what, and how efficiently? Often,
answering these questions requires help from others observing and thus providing extra
‘eyes’ into student learning, video analyses to provide extra ‘eyes’, and various forms of
informal and formal assessment to provide extra ‘eyes’. Did the lesson ‘invite’ students to

participate, engage, and progress? Were there sufficient starting points, given the various

phases of prior achievement and learning of the students? Were there any unintended

consequences of your teaching? How many students gained the criteria of success — and

for those that did not, what is now needed to assist them to meet the criteria? Underlying

these questions is whether the students became active partners in evaluating their progress.

As evaluators of the teaching impacts on their learning, students are at least as effective as
teachers — and often well ahead of most administrators and parents.

A key question when reviewing the effect of the teacher and lessons is not only
effectiveness, but also efficiency. Could there have been more efficient methods for having
an effect on the learning and achievement of all students? ‘Efficiency’, in this context, does
not necessarily mean ‘speed’, but rather, more cognitive efficiency. Such efficiency comes
from many sources — especially the use of diverse learning strategies. Such versatility in
the use of learning strategies can lead to less time taken, greater effort invested, reduced
error rates, and opportunities for the further development of a multiplicity of strategies.
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